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How does this course work?

Students gain knowledge of and practice skills in the use of strength-based change processes, which are based on
theory, frameworks of understanding and strategies in the action research approach Appreciative Inquiry.
Furthermore, this is linked to similar approaches in work with management of teams, in departments, staff groups,
school classes and organizations. Particular emphasis is placed on developing skills in leading and facilitating change
processes and in being able to plan and implement various training programs (workshop design) for smaller groups.
Especially, the target group is young people socially excluded and living with mental health problems. Strengths-based
approaches can be understood as a process of change that begins "from the bottom up". Major changes in
organizations and in society can be created based on employees being genuinely involved in developing a common
understanding of what works, so that you can do more of it and create the desired future. It also means not continuing
with actions that seem counterproductive. Skills in thinking innovatively are emphasized.

One of the most important things we can do in the work of creating positive change is to strengthen relationships by
making use of each employee's strengths, skills and experiences. The programme will therefore focus on identifying
the students' own strengths and training on how they can use these strengths in their leadership, and how to map
strengths in teams - or in students in a school class - and make these strengths productive.

The course will provide an in-depth introduction to the use of the strengths-based approach Appreciative Inquiry as
an action research method and the application of the process model (5D) in creating high-performing teams and to
experiment with co-creating learning communities that release the potential of a team, collegium, school class,
organization.
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